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Research in the cognitive sciences makes clear that 1) the battle against forgetting begins as soon as you learn 

something and 2) the best time to practice retrieving something from long-term memory is when you have started to 

forget it. The fact that you must work harder to retrieve it, but then do so successfully, causes you to build a stronger 

neural pathway—memory essentially—of the thing you are trying not to forget. This offers us another compelling 

reason for making Do Nows an integral part of each lesson and for fidelity to the intended approach. Below are key 

reminders from the work Vanessa has done with us through T&L briefings recently, along with a suggestion for how Do 

Nows can be used to Check for Understanding. (see: Lemov, under Technique 33, Cold Call and Walkthrus, P. 96) 

 

Shortly after our return to face-to-face teaching back in March, Gigi asked for your observations about what was going well 

and any concerns. Overleaf, Gigi has taken some of your most common observations and has linked them to a ‘top tip.’ 

 

  

 

 

Steps to a successful Do Now practice: 

➢ Consistency is key: Students should always find the Do Now in the 

same place.  

➢ Build student independence: The Do Nows should not require 

additional directions from teachers for students to complete.  

➢ Keep it short: The Do Now should take 3 - 5 minutes to complete. 

➢ Put pen to paper: The Do Now should result in a written product from 

students. 

➢ Pair with your planning: The Do Now is most effective when used to 

either: 

- Preview that day’s lesson. 

- Review a recent lesson. 

- A mix of both the above.  

Specify how you want students to answer: ‘Answer in complete sentences’ 

or, ‘Answer only’. 

 

Do Now meets CFU (checking for understanding) 

 
 

 

 

 

 

Questions in bold refer to ‘older’ learning. 

 

Look closely and you will see: Teachers ‘notes to self’, including correct 

answers, all annotated at the point of planning. Then, key points picked 

up whilst circulating i.e. difference between ‘expression & equation’; and 

finally names of students against each problem who the teacher wants to 

call on.  

 

 

Remembering starts with forgetting! 

The diagram shows the rate at which 

people forget things they know. This is 

why we use Do Nows for retrieval 

practice – to support students to retain 

what they learn. But to try to practice 

retrieving information on different 

places on the forgetting curve, we need 

to include questions from different 

points in the learning journey. 

Do Now activities in Music, Jane Werry:  

https://www.rhinegold.co.uk/wp-

content/uploads/2019/12/MT_SoW_01

20_KS3-Do-now-activities.pdf 

Do Nows explained 

https://www.youtube.com/watch?v=PEz

07gZ6zPk – 
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“Lack of drive/motivation – is this because life is so mundane or because in online lessons they weren’t being held accountable 

as easily.” “Passive learners.” 

Top Tips:  

• Routines (Ambition Institute, Back to school: motivating and assessing pupils after lockdown) 

Learning requires a lot of effort, which can potentially inhibit motivation. So, the more habitual and automatic we make 

school, the less effort pupils must put into the process of learning. If we build our routines around the ‘how’ of learning, we 

can allow students to devote more attention to the ‘what’. This includes classroom routines, or classroom discussions that 

help pupils to understand what to expect next so they can concentrate on the content and learn harder things, faster. 

• Explicit instruction (How to explain absolutely anything to absolutely anyone, Andy Tharby, Chapter 3). 

Note: “The modality effect” refers to a cognitive load learning 

effect which occurs when a mixed mode (visual and auditory) 
presentation of information is more effective than when the same 
information is presented in a single mode (either visual or 
auditory). 

 
 
“Confidence – individuals are reluctant to speak out in class; some classes struggle with whole class repetition; both are linked, 

and it is a vicious circle.” 

Top tip:  

• Turn and Talk  

(The Teacher Toolkit) 

This strategy permits all 
students to participate in 
discussion, rather than 
only a few. It offers a safe 
rehearsal bubble where 
all students can express 
their thoughts and 
practise explaining things. 
 
 
 
 

“Some are taking a long time to get started on tasks, almost as if they are scared to try independently and fail.” “Students are 

losing focus.” 

Top Tip:  

• Cold Calling (Teaching Walkthrus P.90)                                                   

Cold Calling is a powerful technique in its own 

right but linked to ‘Talk Partners’ it can help to 

keep students focused if they know that they 

may be asked to share their discussion. If Cold 

Call is established in every classroom, students 

soon learn the expectation that they should be 

prepared to think and engage in articulating 

their thoughts.  

Not all teacher talk is effective talk. New ideas should be explained with clarity, precision, flair and agility. Too much 

information at once can reduce learning. Less is usually more.  
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